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Hypothesis: Whatever we learn, the most humane way is following the logic of learning the mother tongue: we give ourselves time, we use everything there and then (cf. say it for the first time), when it is time to do so (cf. exam?) Besides that, our passive knowledge can be arbitrarily high, but we don’t demonstrate that ever. However, as we observe our environment, we recognize our shortcomings (cf. innovation, competition, personal advancement, refinement of our expressiveness) step by step, and the ability of recognizing our shortcomings is the innovation itself.

The aim of the leading article which was published in the September issue of MIAU (Requiem or Eulogy?) was to flash the dual-faceted nature of the ISZAM (agricultural informatics) BSC course. Based on the reactions about the article, it seems worthwhile to match the two “education-methodological” approaches: the curriculum-based approach and the project-based approach. Of course, the author is committed to the latter, but hopefully, the aforementioned Reader reactions provide an ample amount of ammunition, so an approach striving for fact-based comparison won’t automatically trigger the “let it go, he is hopeless” (in a heated debate with the author) reaction from the proponents of the other approach, but a counter-verification attempt instead, and the continuation of thinking together.

However, before we continue with a structured comparison of the extreme versions of the two approaches (cf. the MIAU-WIKI URL at the end of the article), is has to be pinpointed, that pure principles and reality don’t tolerate each other, and as in almost all cases, the way to success leads through compromises. Another quick admission: the author (hereinafter, and even in the opening hypothesis) is trying to argue, that the subjects of the basic course should not vanish without a trace, so besides/instead of the lessons that introduce the curriculum, the acquirement of knowledge through creation shall get a bigger role. Because the basic courses shall produce managers and independent entrepreneurs who didn’t lose (after the high school years that lacks professionalism essentially)/get back their touch with reality, which is a subject of manipulation.

So, curriculum-based education means that the aim to be achieved is to coerce a certain amount of knowledge (which is generally needed to be available for a specific moment and in many cases, it “may be forgotten” afterwards) into the human brain according to the accreditation principles, regardless to the personalities and the interactions of those to be trained.

The central theorem of the project-based approach is that with customized exercises, which are made with the unique preferences and with the certain stage of personal advancement kept in mind, exercises that are wanted and understood by the student, it can be achieved that

· the primal intuition (cf. Konrad Lorenz), or the dare/wish for taking position in a question without learning is awaken (prior to the awakening of the demand to look for patterns suggested by others) in the Student (because we encounter situations for what we have never been prepared more often than we encounter groovy situations)

· personal opinions and reality is made to collide (in that, besides fellow students, parents, friends, professional liaisons, and the continuously expanding, self- and world-critical professional experience, the tutor, who wants to provide learning material, plays only a role), which shall bring forth the understatement of how to do something better than contemporary best practice (own or exterior best practice, or a combination of those two),

· Students should gradually become able to identify more and more points of intervention, so the definitions of similarity, benchmarking, ranking, scoring, analysis, search, verification etc. should mean something to them on an operative level, and in relation with the interactions that they can form with others (cf. the control and duty-assigning function of a foreman: the ability of precursory identification and continuous control of the errors that occur the most frequently, or those that pose the greatest risk)

· Students shall think about their own past, present and future as a competition and innovation, they should be able to evaluate multiple aspects of the decision choices that seem to be the viable set of options at a given moment, based on instinctual (heuristic), and exterior (and among those exterior impulses, the teacher, and the curriculum he/she intend to teach is just one) impulses.

· demand (cf. feeling when something is amiss) has to be induced in the student for learning communal knowledge from time to time, knowing how to pre-estimate its place and worth 

· so, do NOT force the curriculum on students

· who are yet to encounter real problems

· who have never experienced the consequences of any self-initiated actions /decisions

· who never had to evaluate it

· in the form of revelations that seem infallible at a first glance,

· who are UNABLE to evaluate these revelations,

· who either have to believe those, or, for example, become marginalized, antisocial (if they don’t believe in the revelations, then they will be ostracized by their peers, and will be excluded from the education system)

· who not yet gave up on getting to know oneself, awaiting maturity

· who don’t EVEN suspect the feeling of self-justification (heuristic, simulation-allowing, that gives a sense of accomplishment) induced by competition, the process of becoming good-better-best, so the resolute change/ ability to change 

Therefore, the personality of those who don’t have experience about decisions, success, failure, who never face those through the example of themselves or others (cf. case-based reasoning = similarity analysis) becomes distorted under the weight of the “stone tablets”, rather than shifting towards the direction of creativity, innovation and taking responsibilities. The only way to get experience about decisions is through tasks that are real, capable of drawing the attention of the targeted groups, promises to be useful, but are accomplishable.

It could have been felt so far, and it can be felt right now, that there are many variants between pure revelation of facts and the approach of task-recognition and completion. Unfortunately, most of the school work has no relationship with the life situation (cf. competence-based education?) of the student (the students who attend to primary and secondary education institutes). The tasks have no relation with the parental and employer environment, so they do not produce profit. Upon acquiring the grade and the school report, relationship with knowledge is often discontinued: THERE IS NO trace of what the students did (step by step).

It is futile to learn for storage! If the storekeeper don’t know what was given to him, how to store it, what is the purpose of the object, then he won’t use it, it will be eaten by dust, it will vanish.

Another attempt to make a definition: Rote learning is the process, where such facts are needed to be stored in the head of the student that can be stored in databases, expert systems, or in any other structured form, so it’s only a matter of time, how early will those facts be recalled during an exam. Minimization of the time required is not a real value in a world which is mechanized and robotized to such a degree as ours.

Meaningful learning without independent tasks is rote learning, because it has no immediate, elemental, and direct relation with reality. A would-be programmer may understand each command written in a handbook about a specific programming language, but he won’t be able to create the ideal (e.g. the shortest, the fastest) program at the first try, even though everything needed to do it have been available for him in the storeroom.

Contrary to that, trial & error type learning (cf. learning of mother tongue) is the most natural form of learning in life. So it should not be neglected in case of knowledge management! Therefore, advancement should not be induced by compelling a volcano, which is “kept under a lid” (= giving a large amount of information), to erupt (= examination), but by the small steps of everyday life. And this not excludes the existence of synthesizing stages. Surface knowledge justified by examination can be noticed by any of us, when we experience the first flat tire, electricity shutdown, or on the first occasion we provide first aid to someone, etc. 

It is often debated whether it is possible to educate and discipline without grading. According to the above-mentioned thoughts, it is possible: the grade is the mass of the tasks that are visible, useful to all, traces that are left behind by the one to be trained during his life. As for what does that mean in today’s university: it happened many times to the author that people, who done individual tasks asked to delete the name from the tasks done by them (and they got what they asked for, because they learned how to recognize high-quality works). Therefore, Internet disciplines people! Grades or credits that mean momentary stigma or relief lose their significance immediately. Another example: how can it be, that no students who completed a course of informatics in a vocational school can search for / find errors in a real online database?

On the address (https://miau.gau.hu/mediawiki/index.php/LA134), one of the articles of MIAU_WIKI can be found where registered users are able to suggest comparison considerations for the evaluation of the curriculum-based and project-based approaches. Suggesting considerations is not the only thing that can be done, because the two options can be evaluated too. And if someone is willing to devote time, then he/she can further specify the two options…

I hope that this interactive journalism will stimulate the grey matter of those who feel responsible towards educational strategies as much as the article ‘Requiem or Eulogy’ did. I thank you for all suggestions in advance…

(As for how much of all this can be perpetuated to the MA/MSC level, I won’t be able to share with the Reader, until we get to the end of another course cycle. The non-unrealistic case, in which we, educators, will meet with part of today’s ISZAM Students, will be a unique case… I can’t wait!)

